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Since its inception in 2006, the Full Service Extended Schools (FSES)
programme has been a cornerstone of support at Belfast Model
School for Girls and Belfast Boys’ Model School. With annual funding
of approximately £190,000, the programme empowers both schools to
address the evolving needs of their pupils and families through timely,
innovative, and collaborative interventions with local community
organisations. These partnerships enable a holistic approach to
wellbeing and education, ensuring that support is both relevant and
impactful.

Operating in communities marked by significant socio-economic
challenges, both schools face considerable pressure to meet the
complex needs of their students within constrained LMS budgets. The
FSES funding is therefore not only welcome—it is essential. It provides
the flexibility to intervene early, reduce barriers to learning, and
promote equity across the school population.

The programme continues to align closely with the Department of
Education’s strategic priorities, including reducing educational
disadvantage, prioritising emotional wellbeing, and fostering
community transformation (ETI Evaluation Report, 2013, p.6). The
breadth of support delivered through FSES spans individual and group
interventions for both students and parents, addressing a wide range
of issues that reflect the changing landscape of need.

Evidence of the programme’s effectiveness is clear in both schools,
with consistent improvements in academic achievement and
attendance at GCSE and A Level. These outcomes reflect the deep
commitment of both schools to nurturing the potential of every young
person.

This report outlines the targets set, actions undertaken, and outcomes
achieved during the 2024/25 academic year. Programmes are tailored
to the distinct needs of each school community, with gender-specific
approaches where appropriate. The five foundational pillars of Full-
Service provision—Pupil Engagement, Parental Engagement,
Community Engagement, Health and Wellbeing, and Transition—are
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embedded throughout and highlighted within the report as key drivers
of success.

'/L//?; i {:; P f‘ o ,"f";‘ ur\:}ful;:l--—:)--._-\_:./i @/\
L - ‘\47‘/ /f/
L/

Mary Montgomery ( Paul Perry
Belfast Boys’ Model School Belfast Model School for Girls
Context

A third of children live in
poverty (over 8,400)

44% of working age adults
have no or low levels of
qualifications.

North Belfast is the area with the
highest rate of anti-social
behaviour incidents recorded by
the police.

Over last 20 years 441 people
have died from suicide.
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There are 97 ‘peace walls’ in
Belfast - 40 are based in North
Belfast

According to the latest Northern Ireland Multiple Deprivation Measure (NIMDM) Statistics, five of the
Super Output Areas (Woodvale 1, 2 and 3 and Shankill 1 and 2) with the highest number of students
attending the Model schools, are ranked amongst the twelve most deprived SOAs in the country
(using the Education Domain). In addition, the same five SOAs are ranked among the 56 areas (top
6%) with the greatest health deprivation (Northern Ireland Statistics & Research Agency, NIMDM
2017).
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North Belfast has also suffered disproportionately during the years of violence in Northern Ireland.
Over 34% of all deaths during the ‘troubles’” occurred in North and West Belfast
(wesleyjohnston.com). This has left a legacy of trauma and cross-generational mental health issues,
resulting in high levels of substance misuse. This has also resulted in high incidences of suicide, with
the most deprived areas in Northern Ireland having a suicide rate that was almost twice that of the
least deprived areas in 2020 (Northern Ireland Statistics & Research Agency, Finalised Suicide
Statistics in Northern Ireland 2022).

Free School Meal Entitlement

Since the introduction of Full Service Schools in 2006, both institutions have witnessed a significant
increase in Free School Meal Entitlement (FSME), highlighting the growing economic pressures faced
by students and their families. As illustrated in Table 1, the proportion of students eligible for FSME
remains substantially above the average for non-grammar schools across Northern lIreland,
underscoring a continued and pronounced level of socio-economic disadvantage.

In the academic year 2024/25, both schools recorded an increase in applications for Free School Meal
Entitlement (FSME), reflecting a renewed awareness of the support available. Despite securing
charitable funding to provide meals for all students throughout the year, parents were actively
encouraged to apply for FSME to help offset the associated costs. Consequently, the number of
students formally registered for FSME returned to levels comparable to those observed prior to the
COVID-19 pandemic.

Table 1
Belfast Model Schools % FSME
70
60 —
- ‘/\ -
N
40 /
30 e BBIVIS
20 BMSG
NI-Non Grammar
10
2013 2014 2015 2016 2017 2018 2019 2020 2021 2022 2023 2024
/14 /15 /16 /17 /18 /19 /20 /21 /22 /23  J24 /25
e BB MS 40 54 56 58 59 59 58 57 60 574 51.7 55.1
BMSG 40 51 57 573 60 61 61 59 57 55 53 54

NI-Non Grammar 27.1 37.1 39.9 40.6 39.7 39.2 37.8 37.1 37.1 349 349 323

Source: Annual School Census Returns.
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Special Educational Needs

In recent years, both schools have experienced an increase in the number of students identified with
Special Educational Needs (SEN), many of whom present with complex learning and social challenges.
The Full Service Extended Schools (FSES) provision has played a vital role in supporting these students
by offering access to structured lunchtime and after-school activities, as well as targeted social,
emotional, and behavioural interventions.

Table 2

No of Pupils attending Model Schools with SEN (Stage 3)
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EmBBMS 24 28 29 36 50 70 85 98 101 111 112 117 131 134 136 136
EBMSG 12 13 17 20 22 23 23 27 24 26 29 34 35 41 53 56
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Source: School Census Data

As shown in Table 2, there is a continuing upward trend in the number of students at BBMS and BMSG
with Stage 3 Special Educational Needs (SEN) statements. This increase reflects a continued growing
demand for enhanced support and therapeutic care within the school environment. BBMS believes it
currently has the second highest number of Stage 3 SEN pupils among schools in Northern Ireland,
further underscoring the scale and complexity of need within the student population.
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Table 3 shows the ever increasing, percentage of Stage 3 students in BBMS & BMSG, against NI Non-
Grammar average.

Table 3
Source: School Census Data
Model Schools proportion (%) of total enrollment recorded as SEN
Stage 3 vs Non Grammar average
16
14
12
10
8 /_/
6 = BBMS
4 /_ — BVISG
2 _/_/
0 === N| Non Grammar
201 201 201 201 201 201 201 201 201 201 202 202 202 202 202 202
0 1 2 3 4 5 6 7 8 9 0 1 2 3 4 5
e BB MS 33 3 4 5 7 9 10 10 11 11 11 13 13 12 15
—BMSG 11 2 2 2 3 3 3 3 3 3 3 3 4 5 5
e====N| Non Grammar 5 5 6 6 6 6 7 7 7 7 7 7 8 8 910

Table 4 shows the percentage of students on the SEN register Stage 1 - 3 compared with NI Non-
Grammar average.

Table 4

Source: School Census Data
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Proportion (%) of Total Enrolment recorded as SEN Stages 1-3
vs Non Grammar average
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Taken together with FSME data, the increasing number of students with Special Educational Needs
(SEN) highlights the significant social and emotional challenges present within both schools. In
addition to those formally identified, many students come from 'working poor' families or have
complex, undiagnosed needs—often stemming from Adverse Childhood Experiences (ACEs).
Following a temporary disruption in diagnostic processes during the pandemic, both schools are now
seeing a return to pre-COVID levels of identification. Given the lasting impact of the pandemic and
the associated trauma, it is anticipated that the number of students requiring support will continue
to rise in the coming years.
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Targets
1. Overall school attendance will be above 88%.
2. Pupils who engage with support strategies will enhance their personal, social and emotional
wellbeing. This will enable them greater access to the curriculum.
Suspensions will decrease to below 35% reduction on 23-24 figures.
Pupils GCSE results will be higher than those predicted by their CAT 4 scores.
Pupil attendance will be over 80% of Year 12 pupils at Easter School.
To develop a ‘readiness to learn’ with those engaging in support strategies in 2024-25 in both
schools.

o AW

Actions

A range of support for students is employed to reduce student barriers to learning. This support
ranges from counselling & individual mentoring through to extra, school tuition before school, at
lunchtimes and after school. Some key examples of provision are highlighted below.

Personal Development Mentor

A personal development mentor is employed in BMSG. Her role is to mentor the young person with
reference to emotional and behavioural issues, to liaise with FSES support services, link with school
staff and parents.

During the Year 2024-25, the Personal Development Mentor worked 18.5 hours per week as part of
the Behaviour Support Team and offered mentoring service and intervention support to 98 students
throughout the year.

Lunchtime activities

At BMSG a dedicated space was made available within the Learning Zone to support students with
anxiety and ASD to enable these students to enjoy a calm lunchtime experience. A quiet outdoor
space was also created. The Behaviour Support Team also provided support during lunch for students
who found this time overwhelming. Lunch clubs included Scripture Union, Japanese and Music.

At BBMS, daily lunchtime activities are offered both within the school building and in the playgrounds,
ensuring inclusive access for all pupils. Dedicated spaces such as the Hub, Canteen, and lunchrooms
are available for students experiencing social anxiety or those with Autism Spectrum Disorder (ASD),
providing a supportive and calm environment. A wide variety of clubs and activities are available each
day, designed to engage students according to their interests. These include options such as Lego
Club, Sports Club, and Plant Club, promoting social interaction, creativity, and wellbeing.
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Table 5 — Lunch time clubs available to students in 24-25

Period Teacher

Club

Club Yr group

Room

6a A Ritchie Board Games 10 65
W Adams & D
6a Bonnar Lego 10 140
6b D Poots Chess 89&11 49
6b S Baird & K Brown Choir 8,9&11 234
Tuesday
5 M Orr Indoor football 10 Sports Hall
W Adams & D
5 Bonnar Lego 10 140
6a L Parra Mod Lang club 8,9&12 216
6a K Brown & S Baird Choir 8,9&12 234
Wednesday
6a J Pirie Indoor football 14 Games Hall
6a P Munyard Fitness Club 9 Games Hall
6a J Buchanan Minecraft All year groups 52
W Adams & D
6b Bonnar Lego 11 140
6b G Caulfield SuU 10, 11 213
6b J Sergeant Art Club All year groups 254
Thursday
6a L Parra Mod Lang club 10 216
6a S Pickering Eco club All year groups 242
6a J Brown Warhammer Club 9, 10 244
6b M Orr SuU 8 212
J Dickey & J
6b Fitzgerald Warhammer Club All year groups 244
6b S Wedge The FIT Project 10 & 13 50
6b A Greer Open Mic Club 8,11&12 Studio
Art Intervention/ C'wk
6b J McFlynn catch up 12 250
6a S Butterworth Plant Club 8,9 13, 14 144 | greenhouse
W Adams & D
6a Bonnar Lego 8&9 140
6a L Robinson Film Club All year groups 52
6a C Gillis Multi-Lingual Club 8&9 106
6b L Robinson Film Club All year groups 52
6b A McClelland Sports Club 10, 11, 12 Playground
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Raising Standards Leaders

A dedicated team of pastoral staff is employed in both schools to monitor the academic progress of
Key Stage 4 and Key Stage 5 students who begin to experience difficulties with their schoolwork. Early
intervention strategies are implemented to prevent students from becoming overwhelmed by
workload and deadlines, ensuring they remain on track to meet their academic targets. Subject
teachers play a key role in this process by identifying concerns and referring students to pastoral staff,
who then provide timely and tailored support to address individual needs.

Easter revision classes

Easter revision classes were held over two days at BBMS during the Easter break in 2025. These
sessions provided students with intensive study support and the opportunity to engage in small-group
teaching ahead of their examinations. The targeted approach enabled students to consolidate their
learning and prepare effectively for the upcoming assessment period.

GMS Nightclub

GMS Nightclub was held 2 days per week specifically for Year 11-14 students to encourage private
study in a quiet environment, support was available from specialist staff, if required and transport
home was provided.

Table 5a:
GMS NIGHTCLUB ATTENDANCE
Number of students attending GMS Nightclub October- | 26
November
Number of students attending GMS Nightclub February 24
Number of students attending GMS Nightclub April-May 28

e Source: Schools own data (BMSG).
e Cycle 1: Time period —Oct 2024-May 2025

Targeted Form Class Interventions

In Term 3, Year 12 students at BBMS were reorganised into new form classes based on current
performance trends in Maths and English. These targeted groups received intensive morning support
aimed at strengthening subject knowledge and exam readiness. Particular focus was placed on
“boundary leapers” —students close to grade thresholds—to maximise their potential for success in
upcoming examinations. Subject-specific teachers delivered tailored instruction, concentrating on
areas of difficulty to reinforce key concepts and deepen understanding.

INTERVENTION -BMSG

Intervention in Belfast Model School for Girls is provided across all examination cohorts. Students are
identified and additional classes and support is put in place. Particular focus was again given to
‘boundary leapers’ to maximise their potential. There is also a focus on those students who were
secure in 4 subjects but insecure in others to ensure that all students are given the best opportunity
to leave KS4 education with 5 GCSE A*-C, to ensure the pathway to Post 16 education or securing
employment was achievable.

REACH at BBMS (Realising your Educational worth through Awareness, Confidence and a Healthy mindset)
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The REACH programme continued to run after a successful previous year before. Again, this was
aimed at students entering post primary education who struggled with the change and expectations.
Based on student’s Boxall profiles and PASS data, the programme works intensely with these
students. These boys were specifically chosen based on the information from their primary schools
as well as summer home visits, transition week and general observations within the first half term of
Year 8. The small group setting, as well as individual support with the boys to helped in regard to,
transition, communication skills, emotional regulation, teamwork, resilience, and self-awareness, to
name but a few.

ACCESS at BMSG

The ACCESS programme continued within Key Stage 3 at Belfast Model School for Girls. Again, as
BBMS, this was aimed at students transferring to Post Primary who were struggling with change.
Students were identified through Primary School visits, summer programme with ISCYP and
information from parents. The students are taught in a small group setting and there is intense
support provided to aid the transition, emotional regulation, resilience, self awareness and much
more. Breakout rooms are also based within the Access area to help the students manage their
emotions.

Learning Support Mentor

Belfast Model School for Girls continue to employ a Learning Support Mentor for Post 16. The LSM
provides support to the students with organising their studies, time management and study skills and
techniques. She also supports students with their emotional wellbeing. The LSM runs targeted
intervention within Year 12 and Post 16.

Behaviour Support Team

A behaviour support team has been created within BMSG to support students with emotional and
behavioural issues to aid them in achieving their full potential. This team worked with approximately
150 students in the 2024/25 year. The Personal Development Mentor is a key part of the Behaviour
Support Team. This team focuses on students who struggle to follow the ‘Model Way’ with regards
to their safety and behaviour. Boxall Profiles are created for those students who would be most
prevalent and further intense supports put in place with the assistance of community support
services.

Student Support Hub — BMSG

The Student Hub in BMSG continues to provide a valuable support to both students and staff.
Students are aware this is where they can receive support for health, personal and emotional issues.
The student presents to their Year Leader and a referral is made to the Hub for support. Community
counsellors from Streetbeat and Family Works, school mentors and other support services to include
Integrated Services, TAMHI, Alternatives, Barnardos, DAISY and Youth Justice, have been centralised
in the Hub, from which all supports are coordinated and put into place. Regular feedback is given to
the Pastoral Team. The FSES co-ordinator leads this area as part of their role.
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Outcomes

Lunchtime activities

Students in both schools who preferred a quieter setting during lunch continued to access a
designated area within the designated areas during break and lunchtime periods. This
provision enabled them to remain integrated with their year group while developing social
skills through interaction with staff on duty in a calm and supportive environment. Separate
areas are available for students who need that extra space.

The wide variety of activities available to the students during lunchtimes helped develop
student’s LORIC skills. On average, 182 boys attended lunch time activities each week. In
BMSG Wellbeing Ambassadors provided lunch time activities during Junior lunches. External
agencies also provided additional activities during key events such as Anti Bullying week,
Worls Mental Health Day and others.

Additional lunch time staff have been recruited to help support students during their lunch
times and engage in meaningful activities during this time. These include table tennis, football
and basketball as well as Connect 4 and other board games. In BMSG Japanese and Scripture
Union were very popular lunchtime activities.

Raising Standards Leaders
Pupils of concern were referred via an online system to the Raising Standards Leader and HOY’s.

Learning Mentor used Enrichment time to work with 30 students throughout the year.

Year 12 form classes were reallocated in the last term based on Horsforth quadrant data.
During form class time Maths and English teachers taught key concepts and reinforced exam
techniques to help propel students over the line.

In BMSG targeted intervention was put in place in cycles of 6-8 weeks. The focus for each cycle
were boundary leapers with priority given to English, Maths, Science and ICT. Coursework
Clinics were also put in place to aid students in coursework completion and improving
coursework.

A large amount of support was given to KS4 students as they prepared for exams and coursework
deadlines. After school catch up sessions as well as 1:1 support was arranged and given to ensure
students met deadlines and prepared for exams. BMSG also held GMS Nightclub two days per week
with 78 students attending throughout the year.

Easter revision classes

REACH

Attendance for these 2 days for Year 11 -14 was 80%. This was on target for these 2 days
which was extremely pleasing to see.

Classes offered in Occupational Studies, Maths, English and LLW.

Other subjects where students needed to catch up were timetabled separately.

11 year 8 students supported.

10 year 9 students supported.

Boys were selected from a range of information gathered from primary school, home visits,
transition week, class observations, form teachers and HOY/counsellor.
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In BMSG Access Classes take place in Year 8, 9 and 10. Similarly to BBMS students were
selected for this class based on information from Primary Visits, GL data, parent information
and external agency information. Movement was made in and out of Access throughout the
year based on subject teacher and LOL observations, data and counselling information.

Year 8 — 15 students, Year 9 — 15 Students, Year 10 — 14 students

Year 8 2 students moved out and 2 moved in. Year 9 — 2 students moved out, 1 student in.

These programmes supported the pupils by helping them with:-

Transition

Teach them life skills (making tea/toast, washing dishes)
Communication skills
Regulating their emotions.
Developing relationships.
Organising charity events.
Teamwork

Self awareness

Resilience

Safe space

Key adults

Positive relationships
Mindset

Student Case BBMS study — See Annex B at end of report.

Parents commented very positively about the “positive mindset” that was being promoted as
well as their sons being “more open with their feelings” to “feeling very well supported when
issues arise”.

Parents reported a sense of relief that their daughters were being given the additional support
through Access as they worried that they would really struggle with the transition.

In BBMS Boxall, SDQ, Warwick wellbeing surveys were carried out at the start and the end of
the programme to measure improvement.

In BMSG Boxall and PASS surveys were carried out at the start and end of the programme to
measure improvement.

At year 10 the support is withdrawn however REACH staff drop in on pupils occasionally.

In the academic year 24/25, the year 9 boys continued with REACH for the first period and
become mentors for the new year 8 REACH boys. During this time, they were given breakfast,
help set up for the day and got to maintain positive working relationships with REACH staff.
In BMSG the amount of support is reduced gradually throughout Year 9 and 10 to enable
students to become more independent.
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Attendance Targets

Overall school attendance will be above 88% in BBMS in 2024/25.
Overall school attendance will be above 88% in BMSG in 2024/25.

Attendance is a key indicator of pupil engagement and remains one of the most significant challenges
for schools, particularly those serving socially disadvantaged communities. Regular school attendance
is widely recognised as a protective factor in a young person’s life, contributing positively to their
academic, social, and emotional development. Furthermore, attendance data can serve as a valuable
measure of the quality of school provision and the effectiveness of engagement strategies and
support systems in place.

Actions

Parent Support Officer

At BBMS, the Parent Support Officer works across Key Stages 3, 4, and 5 to promote good attendance
and punctuality. Students whose attendance falls below 90% are referred by the Head of Year or Year
Counsellor through the Full Service Extended Schools (FSES) referral system, which may result in a
home visit conducted by the Parent Support Officer.

As part of the school’s core strategy, a wide range of approaches is employed to address poor
attendance and raise awareness of its importance. Attendance issues may arise from various factors,
including ongoing medical conditions, family breakdown, strained peer or staff relationships,
academic challenges, low self-esteem, and poor mental health. Both students and parents are
supported in identifying and overcoming these barriers to ensure consistent school attendance.
Attendance is monitored using SIMS data, which enables timely interventions and supports the
school’s commitment to safeguarding and pupil engagement.

In BMSG the Attendance Officer ensures that attendance records are accurate, that parents receive
early notification of their child’s absence from school and that attendance traffic lights are
disseminated to Form tutors, Leaders of Learning: Year Group and senior staff at the end of each
month. Students whose attendance is below 85% are referred to the Education Welfare Service.

BMSG, as part of core school business, employ a plethora of strategies to address poor student
attendance and to promote greater awareness of the need to maintain excellent attendance in
school.

Poor attendance may occur for many reasons, e.g., ongoing medical issues, family break up, poor
relationships in school with peers and/or staff, inability to complete work, low self-esteem, poor
mental health. Students and parents are supported to remove the barriers that are preventing good
attendance at school.

In BMSG, specific cohorts are identified through the traffic light system, which is based on the
attendance data from SIMS to better target intervention and support, and to highlight and promote
excellent attendance. Often, students with attendance issues will be referred to additional services,
for example to work with the Student Support Team to remove these barriers or signposted to
specialist support services within the community to integrate the young person back into school.
Depending on the need, parents will be referred to community or statutory agencies through BMSG.
A multidisciplinary approach is used to ensure the young person and family receive the correct
support.
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BBMS Attendance Strategy: Recognition and Engagement Initiatives

BBMS has implemented a comprehensive programme of attendance rewards and celebratory
initiatives designed to promote and sustain high levels of student attendance. On a monthly basis,
both individual students and entire classes are acknowledged for consistent or improved attendance.
Students who demonstrate personal progress receive vouchers, while classes with strong attendance
records participate in specially organised in-school activities facilitated by their Form Teacher, Year
Counsellor, and Head of Year.

One particularly well-received initiative, Hot Chocolate with the Head, takes place several times
throughout the academic year. This event offers students with exemplary attendance the opportunity
to enjoy an informal morning conversation with the Principal over hot chocolate, fostering a sense of
recognition and connection.

Throughout the 2024/25 academic year, BBMS maintained a strategic focus on attendance. In place
of relying solely on percentage-based metrics—which can sometimes obscure the full picture—data
on the number of lessons missed was shared with parents and guardians through annual reports and
parent meetings. This approach provided a more transparent and meaningful insight into student
engagement.

Proactive interventions were introduced to address emerging attendance concerns at an early stage.
Particular emphasis was placed on recognising and rewarding improvement, especially among
students who began the year with lower attendance levels. This targeted approach ensured that
progress was celebrated and sustained across the school community.

BMSG Attendance Strategy: Recognition and Engagement Initiatives

BMSG has invested in attendance rewards and celebrations to encourage good attendance and
progress. Each month, both individual students and classes are recognised for consistent or improved
attendance. Students receive certificates and rewards, and attendance is celebrated every Year
Assembly. Students enjoy working towards different initiatives including Valentine’s Tea, Easter Egg
Hunt, Picnic Lunch to name but a few. Weekly Attendance Lottery was also a popular initiative trialled
in 2024-25.

In BMSG, targeted data-based intervention with specific classes, student clusters, has also taken place
to ensure students are maximising their potential. As BBMS, BMSG changed how attendance was
reported to parents — reported on days missed rather than percentages — this was more meaningful
for students and parents.

Outcomes

Whole school attendance in BBMS for 24/25 was 87.4%. Although this is just shy of our initial target,
it is an improvement on previous year’s attendance and an indication that the strategies put in place
by both schools is heading in a positive trajectory.

Whole school attendance in BMSG for 24/25 was 86% this is slightly down on 23/24 which may be
explained as a response to the incident which took place in November 2024.

In addition, DE data on new absence tiers shows extremely favourable comparison for both schools
(See Table 6).

This decrease in overall whole school percentage attendance is in no small way linked to the impact
of the pandemic, increasing anxiety-based school refusal, and a change in coding of attendance on
SIMS.
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Whole school population attendance figures in each year since the beginning of the FSES programme
in 2006/07 is set out in Table 6 with a comparison against all NI non-grammar schools following at
Table 7.

There has been consistent improvement in whole school attendance in both the schools since 2006.
The fallout of the Covid pandemic has seen a significant impact on attendance.

Table 6:
Source: Annual School Census Data. Note that figures include Y8-14 and therefore differs from official DE published statistics (2006/07 to 2017/18)
which refer only to compulsory school age i.e. Y8-12.

Annual Attendance Figures for Model Schools

96
94

92 /\_—N

90 /

88

86 —
84

82

80

20072008 200920102011 201220132014 201520162017 2018 2019 2020 2021 2022 2023 2024 2025
==BBMS 86.9 87.1 88.3 89.3 89.9 90.5 91.4 91.8 91.3 91.6 92.3 91.9 92 91.4 86.3 84.6 86.6 86.6 87.4
BMSG 89.5 89 89.2 89.9 90.2 90.1 90.5 89.4 90.2 91.4 90.9 91.5 92 92.1 94.1 86.8 86.1/86.4 86

e BBMS BMSG

Source: Annual School Census Data. Note that figures include Y8-14 and therefore differs from official DE published statistics (2006/07 — 2017/18)
which refer only to compulsory school age i.e. Y8-12. Official attendance statistics have not been published by DE for the years 2018/19 to 2020-21;
the Non Grammar average (whole school) attendance figures for those two years 18/19 and 19/20 in the above table have been derived from Tackling
Educational Disadvantage Team data from monthly data drops from schools.

Table 7:
Pupil Absence Data by Free School Meal Bands - September 2024 to June 2025
Post Primary Schools - September to June 2025 (Cumulative)
|Authorised Unauthorised
% as % of as % of Total
FSM % % Authorised |% UnauthorisedTotal Absence %
Band Present [Absent [Absence IAbsence IAbsence % Regular (% At Risk [Chronic
0.00 -93.7% [6.3% |4.5% 1.8% 72.2% 27.8% 53.9% 27.3% |12.7% [6.1%
9.99
10.00 91.3% |8.7% [5.1% 3.7% 58.2% 41.8% 38.5% 31.1% [19.9% [10.5%
19.99
20.00 -88.4% (11.6% 6.1% 5.5% 52.6% 47.4% 30.1% 27.9% [24.6% (17.3%
29.99
30.00 -+86.7% (13.3% 6.2% 7.1% 46.6% 53.4% 29.5% 25.6% [23.8% (21.0%
39.99
40.00 +87.0% [13.0% |7.0% 6.1% 53.3% 46.7% 31.4% 22.8% [22.4% (23.5%
49.99
50.00+ [|84.6% [15.4% |6.6% 8.8% 42.9% 57.1% 25.2% 23.8% [25.8% (25.1%
BBMS (87.2% (12.8% |5.5% 7.3% 42.96% (57.03% 21.37% (20.05% |18.21%
BMSG [86% (14% (8.9% 5.1% 63.6% 36.4% 35.9% [22.15% [(18.9% (22.33%
Total [90.3% [9.7% [5.5% 4.2% 56.6% 43.4% 38.8% [27.7% [(19.9% [13.7%
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In Table 7 we can see how favourably both Model schools attendance figures compare with DE data
for similar post primary schools. DE data now shows absence percentages across 4 tiers, ranging from
“regular” to “severe chronic”. As can be seen in the table, the attendance figures are very pleasing
when compared to schools which have a similar FSME cohort. E.g. with a FSME band of 50%, similar
schools have a regular attendance figure of 17.1% whereas both Model schools have an average of
37.7% in 24/25.

Overall school population attendance figures in each year since the beginning of the FSES programme
in 2006/07 is set out below with a comparison against all NI non-grammar schools in Table 8.

Table 8:
Model Schools Annual Attendance vs Non Grammar
9%
94
——
92 ——— ~—
90
88 _/
\/ =
86
84
82
80
78
20072008 200920102011 201220132014 2015 201620172018201920202021 202220232024 2025
e BBMIS 86.9 87.1 88.3 89.3 89.9 90.5 91.4 91.8 91.3 91.6 92.3 91.9 92 91.4 86.3 84.6 86.6 86.6 87.4
BMSG 89.5 89 /89.2/89.9 90.2 90.1 90.5/89.4 90.2 91.4 90.9 91.5 92 92.194.1 86.8 86.1 86.4 86
Non Grammar Av 90.5 90.5 90.8 90.8 91.1 91.7 91.5 92.1 92.1 92.1 91.9 91.5 91.2 90.2 91.7 87 87.7

e BBMS BMSG Non Grammar Av

Source: Annual School Census Data. Note that figures include Y8-14 and therefore differs from official DE published statistics (2006/07 — 2017/18)
which refer only to compulsory school age i.e. Y8-12. Official attendance statistics have not been published by DE for the years 2018/19 to 2020-21;
the Non Grammar average (whole school) attendance figures for those two years 18/19 and 19/20 in the above table have been derived from Tackling
Educational Disadvantage Team data from monthly data drops from schools.

While student attendance at both schools has shown signs of recovery following the COVID-19
pandemic, it has yet to return to pre-pandemic levels. Several contributing factors continue to impact
attendance rates:

e Financial Constraints: Many families face difficulties in affording school uniforms and
transportation, which has led to inconsistent attendance. Additionally, there appears to be a
lingering shift in attitudes toward the importance of regular school attendance.

e Mental Health and Wellbeing: Increased levels of school-related anxiety and challenges with
social interaction have emerged as significant barriers to consistent attendance.

o Referral Data: During the 2024/25 academic year, a total of 376 referrals were made within
BBMS, with 21% directed to the Parent Support Officer for assistance with student or family-
related issues. This data highlights the ongoing struggle to maintain attendance rates above
90%. Staff frequently reported that parents expressed difficulty in motivating their children to
attend school, with some stating they were unable to get students out of bed or were
unconcerned about their absence.

o Referral Data: During the 2024/25 academic year, a total of 268 referrals were made within
BMSG. This data highlights the ongoing struggle to maintain attendance rates above 90%.
Staff frequently reported that parents expressed difficulty in motivating their children to
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attend school, with some stating they were unable to get students out of bed or were
unconcerned about their absence.

In response, BBMS adopted a more impactful communication strategy by shifting from reporting
attendance in terms of days missed to highlighting the number of individual lessons missed. This
approach proved effective, as it helped parents better understand the academic consequences of
even a single day’s absence, thereby fostering greater engagement and accountability.

In BMSG the alternative approach to reporting on days missed rather than a % was more meaningful
for parents and students.

Table 9 indicates the rise in support provision over the past 7 years at BBMS. It is evident that there
has been an increase in FSES referrals from HOY’s and Year Counsellors in school to provide support

for students and families.

With the high level of support available via FSES funding, we are beginning to see continued
improvements in figures due to the strategies implemented within BBMS.

Level of Support from BBMS in 2018-2025

180
160
140
120
100
80
60
O (T 1T W i
Attendance Achieve Alternative DAISY Family Works Pupil Support Streetbeat REACH
Officer Counselling  Therapies Team (Counselling
and
Mentoring)

m18/19 mW19/20 m20/21 m21/22 W22/23 W23/24 W24/25

Table 9 — shows the number of students requiring support over the past 6 years.

It is evident from this graph that there has been a large increase in support provisions to students
post covid. NB — REACH was set up to work with the most vulnerable students and support them in their
transition. This has only been running for the past 3 years.
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Pillar —

Parental Engagement
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Targets

1. To encourage greater participation in all school activities by parents at the school.

2. Toensure that support to parents is maintained through referrals, home visits and signposting
to statutory agencies.

3. Parents of Access/Reach pupils will be more involved in their child’s education.

4. Anincrease in the number attending the parental support group - BBMS

5. Wellbeing services provide holistic support for parents.

Parent Support Worker
At BBMS, parent support is carried out by our full time Parent Support Worker supported by a
counsellor from Streetbeat Youth Services.

The Parent Support Worker carries out home visits to families throughout the year, acts in an
advocacy role (liaising between parents and Heads of Year, VPs and the Principal), supports parents
in both group and one to one sessions and runs a parenting group weekly aimed at providing
education, advice and guidance.

On a practical note, the Parent Support Worker is able to source food bank vouchers, fuel vouchers,
hampers, uniform, provide help with form filling, one to one counselling sessions. She also signposts
boys and/or parents to other support services both within FSES and within the wider community.

Having parents involved in the school community provides a sense of involvement and purpose which
is vital as we work to support each student’s family as well as provide an education for their son.

In BMSG, Parent Support is offered with effective partnerships with community organisations
including Lynn Nelson from Streetbeat, Greater Shankill Integrated Services, North Belfast
Community Hub, Alternatives, Aware, TAMHI etc. 35 families received parental support and referrals
to external agencies.

A dedicated, welcoming parenting room is available to help parents in feeling more at ease when
coming to school for meetings to discuss their child’s progress. Parent Support packs have been made
available by the Pastoral team which enables them to provide guidance and support on many of the
issues arising.

Parent classes were run within the Maths department to support parents in supporting their
daughter. 8 families availed of this support and feedback was excellent.

Maths and English departments were also involved in supporting parents at Parent Welcome events
held at the beginning of the year, delivering information sessions on how to support their daughters
with the topics being delivered in the upcoming year.

Both departments also delivered to parents during our Year 8 Welcome Seminar held in June for the
new intake who started with us in September 2025. Advice, strategies and resources were given to
parents to help them support their daughter to prepare for Post Primary Mathematics and English.
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Outcomes

BBMS

16 parents were supported with financial help, food bank vouchers, Christmas hampers etc.
151 home visits completed - during these visits she is able to engage with the parents and
inform them of the support which is available.

The parent group was attended by approximately 10 consistently, on a weekly basis.

Parents were involved in the uniform drive, sorting, folding, packing and volunteering on the
days that suited them over the summer.

Funding allowed this parent group to source external agencies that can provide support for a
vast range of areas, such as financial to benefits and supporting their teenage son.

There were also online educational sessions, which included restorative language and positive
parenting.

Funding also provided for Parenting NI to come into school and take a number of sessions.

The breakdown of support given is detailed below in Table 10.

Parental Support Worker Breakdown 2024-25

= Home Visits = Support Phone Calls Meetings = Parent Group

Table 10 — Breakdown of Home Visits carried out by Parent Support Worker in 24-25.

Parenting NI continued the work they commenced last year with the parents and one of our
counsellors held aromatherapy sessions for parents.

Parents continued to support and help out with the uniform drive and also attend support link
sessions down at Streetbeat every Tuesday evening. They participate in yoga classes and have had
training on how to promote positive behaviour with their sons. They have also had access to
counselling support if required.

BMSG

28 families were supported with financial help, food bank vouchers, Christmas hampers etc.
35 families were referred for external agency support

8 families availed of Maths classes to support their daughter

Personal Development Mentor also provided support to parents on promoting positive
behaviour with their daughters - this allowed students to become engaged in positive work
outside of school through Townsend Youth Centre.
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Community
Engagement
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Targets

=

Maintain and develop meaningful partnerships with voluntary and community organisations

2. Full Service team to link with partnered organisations to source appropriate support for pupils

when needed

Full Service Team to promote school activities with community partners

4. Development of working relationship with “Blue Houses” to support and mentor students in
BBMS

5. Further input by Youth Services to be developed across the curriculum.

w

Community partnerships form a vital component of both Full Service Extended Schools (FSES)
provision and the core business of the Model Schools. Partner organisations have delivered a range
of programmes throughout the academic year, focusing on key areas such as healthy diet, lifestyle
choices, drug awareness, and self-esteem. These sessions have been integrated into assemblies,
pastoral periods, and wellbeing lessons, ensuring broad student engagement.

Schools maintains active memberships in the Shankill and North Belfast Family Support Hubs. At
BBMS, the Pastoral Vice Principal contributes to the SHINE forum, while the Principal sits on the
Streetbeat Management Committee, reinforcing the school’s commitment to collaborative working.
BMSG school is also an active member of the Shine forum, the Shankill and North Belfast Family Hubs,
The Greater Shankill Principal’s cluster group and the North Belfast Area Learning Community.

FSES funding supports the employment of Youth Workers from Streetbeat, who provide mentoring,
group work, and restorative practice interventions. Throughout the year, Streetbeat and other
organisations have worked closely with a number of students both within the school setting and in
the wider community, offering tailored support to meet individual needs.

At BMSG, Learning Conferences were organised for Year 8 and Year 10 focusing on the topics of

Resilience, Aspirations and making good choices. A wide array of community partners, including past
members of the school community, supported these events.
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Outcomes

BBMS & BMSG continue to prioritise student wellbeing and community engagement through a range
of supportive initiatives and partnerships:

On-Site Youth Worker Support: Youth Workers are present on-site during part of each school
day, offering targeted support to pupils and helping to address personal, social, and emotional
challenges.

Streetbeat Youth Club: Operating three evenings per week within BBMS, the Streetbeat youth
club provides students with a safe and structured environment outside of school hours. This
initiative helps reduce time spent on the streets and offers a positive focus during evenings.
Summer Scheme Collaboration: During the summer months, Blue Houses utilised BBMS
facilities to host summer scheme activities. This initiative supports transition work by allowing
students—particularly those new to the school—to experience the BBMS environment in a
relaxed and informal setting.

BMSG worked collaboratively with ISCYP on the Moving On Transition Programme in August.
This allows the incoming Year 8 students to meet Key Staff and visit the building in an informal
and comfortable setting.

External Agency Support: Both schools worked closely with organisations such as NBAP,
Alternatives and Integrated Services to provide additional support to students and families.
Many pupils had existing relationships with these agencies outside of school, and continued
collaboration within the school setting helped ensure continuity of care. These agencies also
liaised directly with Heads of Year to coordinate support strategies.

Community Integration for Incoming Students: In July 2025, Streetbeat and NBAP actively
participated in BBMS’s Summer Scheme. Their involvement aimed to strengthen community
relationships and introduce their services to the incoming Year 8 cohort, fostering familiarity
and trust from the outset.
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Pillar - Health
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Targets

1. Maintain and develop meaningful partnerships with voluntary and community organisations
in terms of health promotion within the school.

Pupils to be aware of the benefits of a healthy lifestyle, diet and emotional health.

Ensure a large percentage of students avail of the breakfast available to them on a daily basis.
Pupils will benefit from Therapeutic treatments.

Teaching and information given around recognising poor mental health and how to improve
it.

6. First Aid to be offered to pupils involved with Duke of Edinburgh scheme, Enrichment students
and relevant staff in BBMS

Greater co-operation between statutory health agencies and both schools

Year 8 pupils will have a greater understanding of steps to take to improve their well-being.
9. Year 8 pupils will have a greater understanding of support they can access to support their

hhwnh

& N

well-being.

In the wake of the COVID-19 pandemic, both schools have placed significant emphasis on health and
wellbeing, with a particular focus on mental health support. Recognising the increased challenges
faced by students, the school continued to secure funding during the academic year to ensure that
every pupil had access to one hot meal per day. Additionally, a Breakfast Club was made available
each morning, providing students with a nutritious start to their day and a welcoming environment
to begin school.

Mental health & Counselling Services

BBMS provided comprehensive counselling services on-site five days per week, offering one-to-one
appointments tailored to the individual needs of students. Common issues addressed include self-
harm, suicidal ideation, domestic violence, low self-esteem, and gender-related concerns. Through
these sessions, students are supported in developing resilience strategies to help them navigate
personal challenges.

In addition to in-school provision, BBMS works in close partnership with local counselling
organisations—including HOPE Counselling, Streetbeat, NBAP, and DAISY—through the Full Service
Extended Schools (FSES). This collaborative approach enables fast-tracked access to external
counselling services, helping to bypass lengthy waiting lists and ensuring timely support for both
students and their families.

Additional counselling is also employed in BMSG. A 1:1 appointment is scheduled. The issues
identified have included — self-harm, suicidal thoughts, domestic violence, self-esteem, gender issues.
Strategies for resilience were developed with these young people. FSES also works in partnership with
counselling services in the local community — Family Works, Streetbeat and Extern - to meet the needs
of the young people and their families. This enables the counselling service to be fast-tracked, to
avoid waiting lists. During the Year 2024-25, counselling & mentoring services were provided to 268
students in BMSG, with students support available on site 5 days per week.

Both schools continue to strengthen their mental health and wellbeing provision through a range of
targeted services delivered both internally and in partnership with external organisations.

Community counselling groups such as Streetbeat and Achieve NI work across all year groups on a
needs-led basis. Their evolving support services include mentoring, group work, restorative
conversations, and specialised sessions focused on emotional regulation and anxiety management.
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In addition to traditional counselling, BBMS offers access to an Alternative Therapies Counsellor for
students experiencing classroom-related anxiety and other emotional challenges. Through this
provision, pupils can benefit from therapeutic approaches such as aromatherapy and relaxation
techniques, helping to reduce stress and improve overall wellbeing.

Throughout the academic year, approximately 50% of all referrals at BBMS were for counselling or
mentoring services. Thanks to strong partnerships and efficient internal systems, students were
typically able to access support within one to two weeks of their initial referral —ensuring timely
intervention and care.

Student Support Hub — BMSG

The Student Hub in BMSG continues to provide a valuable support to both students and staff.
Students are aware this is where they can receive support for health, personal and emotional issues.
The student presents to their Year Leader and a referral is made to the Hub for support. Community
counsellors from Streetbeat and Family Works, school mentors and other support services to include
Integrated Services, TAMHI, Alternatives, Barnardos, DAISY and Youth Justice, have been centralised
in the Hub have been centralised in the Hub, from which all supports are coordinated and put into
place. Regular feedback is given to the Pastoral Team. The FSES co-ordinator leads this area as part
of their role. The Pupil Support Worker sees on average 35 students per day and deals with First Aid
and administers medication to enable students to be able to remain in school.

Student Activities

BBMS has continued to invest in equipment and resources across various areas of the school to
support student wellbeing and engagement. New additions include table tennis, football, basketball,
Connect 4, and a range of board games. These resources have enabled students to participate in both
sporting and recreational activities during lunchtimes, contributing positively to their mental health
and social development.

In addition to physical resources, BBMS offers a wide variety of lunchtime clubs accessible to all
students. These include sports clubs, chess, Minecraft, gardening, and cooking clubs, providing
opportunities for students to explore interests, build friendships, and develop new skills in a relaxed
and inclusive environment.

In BMSG there is a wide range of after school activities accessible to all students. These include sports
clubs, drama, cookery and music. These also provide opportunities for students to explore interests,
build friendships, and develop new skills in a relaxed and inclusive environment. Through Extended
Schools two buses are provided each day to support students in getting home from after school
activities.

Physical Health

In addition, health awareness programmes are delivered through Learning for Life and Work
curriculum and the Pastoral Period. The school Nurse meets statutory requirements for vaccinations
and health assessments.

In BMSG, the FSES Co-ordinator co-ordinates and manages the vaccination programmes in
partnership with the School Nursing team. This consists of Year 8 Health Appraisals, Year 9 and 10
HPV vaccinations, Year 11 school booster vaccinations and whole school Flu vaccinations.
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Healthy Eating

BBMS and BMSG continues to prioritise student health and wellbeing through a range of initiatives
focused on diet, lifestyle, and self-esteem. Partner organisations have delivered targeted
programmes addressing healthy eating, drug awareness, and personal development, helping
students make informed choices and build confidence.

The Breakfast Club remains a key part of the schools’ daily routine, offering all students a nutritious
start to their day. Additionally, one of BBMS’s popular lunchtime clubs focuses specifically on healthy
eating. Students attending this club prepare a healthy meal and are encouraged to take it home,
promoting positive habits beyond the school environment. Due to high demand, the club now runs
across two lunchtimes each week.

In BMSG Cookery Club is extremely popular and runs 3 afternoons per week for KS3 students.
Students prepare healthy meals and snacks and are encouraged to try these out at home with their
family.

From November 2024 to March 2025 a free lunch was provided for all students to ensure all had
access to a hot, nutritious meal each day.

Further support has been secured through Tesco funding, enabling BBMS to provide a selection of
fresh fruit to students each morning during form class. This initiative has been well received, with
many pupils trying new fruits for the first time and expressing enthusiasm for the daily offering. It has
become a valued part of the school’s commitment to giving students a healthy and energising start
to their day.

Wellbeing Period

At BBMS, wellbeing is a central component of the school’s preventative curriculum, with particular
emphasis placed on supporting Key Stage 3 students, who are often among the most vulnerable. In
response to this need, all Year 8 pupils have a dedicated wellbeing period built into their weekly
timetable. In BMSG this is delivered through the Pastoral programme with Year 8 having an additional
period to help ease their transition.

Period Dignity

The FSES Co-ordinator oversees the Period Dignity project within BMSG to ensure that all students
have access to products as and when required.
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Outcomes

e In 2024/25, approximately 50% of students who were referred by HOY’s received counselling
or mentoring in BBMS for a variety of different issues with approximately 70% of the referrals
being for KS3 students.

e Achieve NI counsellors also worked with several students and their families in their offices in
the local community.

e Achieve NI continued to operate a telephone Counselling Service for students and their
families over the period of school holidays.

e Achieve NI and Streetbeat also worked with students over the holidays to continue work that
had been commenced during term time.

e Counsellors who work within our school environment were able to attend KS3 wellbeing
sessions and provide information to students on how to access support or what to be aware
of in regards their own healthcare.

Table 11:

Recommended referral service

374 responses

@ Achieve NI
@ Streetbeat Counselling
@ Streetbeat Mentoring

Mr Dickey and Miss McFlynn -...

@ Alternative Therapies

@ Anger Management Group
@ Anxiety Group

@® Lego Group

@ Parental Support Worker

@ Family Works (Please complete addit...
® DAISY (Please complete additonal ref. .
@ Integrated Services (Please complete. ..
@ Family Support Hub (Please complete. ..
@ Blue Houses Mentoring Support

@ Streetbeat Restorative Conversation (..
@ FPupil Support Team

@ Streetbeat Restorative Practice

Year Team

375 responses

Mr O'Loan & Miss Blair - Year 8 89 (23.7%)
111 (29.6%)

Mr Mathers and Mr Smith - Yea... 66 (17.6%)

Mrs Weir & Mr Shearer - Year 11
Mr Carlisle & Miss Black - Year...
Miss McGibbon and Mr Wilson. ..
Mr Mathers and Miss Greer - Y...
Mr Carlisle & Mr Hanna - Year 12

16 (4.3%)
11 (2.9%)

13 (3.5%)
10 (2.7%)

Mr Mathers and Miss Greer|—1 (0.3%)

0 25 50 75 100 125
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BMSG
Table 12:

COUNSELLING & MENTORING FIGURES SEP 24 — JUNE 25

COUNSELLING MENTORING
Streetbeat Family Counsellor | Counsellor | TOTAL PDM St beat | St Beat EA EA ASPIRE | TOTAL
Works 1 2 RP Ment1l | Ment2 | Ment1l | Ment2 | Mentor

8 3 10 20 6 39 BST 3 3 3 3 3 15

9 5 12 16 10 43 BST 5 4 16 15 - 40

10 2 10 14 8 34 BST 3 2 2 1 - 8

11 1 4 9 5 19 BST 3 2 - 1 6

12 4 3] 10 4 24 BST 2 2 - - - 4
Post 16 1 1 3 1 6 BST 15 15 - - - 30
TOTAL 16 43 72 34 165 31 28 21 19 4 103

e BMSG also worked extensively with EA in the Classroom Circles programme.
e As BBMS over 70% of referrals were for KS3 students

e HOPE counselling and Streetbeat continued to offer supports to students during school
holidays.

e Support services who come in to school supported school with key events such as World

Mental Health Day, Anti Bullying week and also provided support with the Pastoral
programme.
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Pillar - Transition
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Targets

1. To facilitate the ease of movement from primary to post primary education
2. To enable the sharing of good practice between primary and post primary staff
3. There will be a positive promotion of both schools through the transition programme.
4. P7 Taster Day in December is well attended.
5. P7 BBMS Fun Day in June is well attended.
6. New Intake Welcome Seminar BMSG is well attended
7. Students will transition well and feel supported by Pastoral Teams.
8. Year 8 attendance will be above 90%.
Actions

Significant planning and effort are dedicated throughout the academic year to preparing for the
arrival of the new Year 8 intake each September. From as early as Primary 6 or 7, prospective students
are invited to attend tailored transition events designed to familiarise them with the school
environment and support a smooth progression into post-primary education.

Both Principals are active members of the Greater Shankill Principals’ Group and the North Belfast
Area Learning Community, reflecting the school’s strong commitment to collaboration and
community engagement.

Readiness to Learn

Within BMSG each student in Year 8 is provided with a ‘Readiness to Learn’ pack which provides them
with all the vital equipment needed for school —including full stationery pack, scientific calculator, PE
bag, water bottle, student planner and a novel. This ensures that every student is fully equipped,
removing a barrier to learning.

IN BBMS, Primary School visits are carried out by the Assistant Principal and LSC initially. In BMSG
Primary School visits are carried out by a dedicated Year 8 team. Here PS Principals are able to give
information regarding student’s performance during their primary education. Vital information is
shared during these visits.

Home Visits

Allincoming Year 8 pupils at BBMS receive a transition home visit during the summer prior to starting
school. These visits are planned in June, as students complete their final term in primary school.
Following the release of placement information in May, letters are sent to families inviting students
to attend a Year 8 Fun Day in June. This event provides an opportunity for initial contact with students
and their parents, who are encouraged to complete essential paperwork while their sons participate
in afternoon activities. It is during this event that most summer home visits are scheduled.

Home visits allow staff to meet students and their families in a familiar and comfortable setting. These
interactions are highly beneficial, enabling staff to identify any concerns early and gather important
information to support a smooth transition. All relevant details are compiled over the summer and
used to inform form class placements and shared with the Head of Year and year team. Parents are
generally receptive to the visits and appreciate the opportunity to raise any concerns or ask questions,
helping to reduce anxiety and ensure a positive start for their child at BBMS.
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Combined P7 Taster Day

A P7 Taster Day was held at the start of December 2024. This was a very successful day, held in
collaboration with the two schools. Approximately 20+ of our feeder primary schools attend this day
with the girls visiting BMSG and the boys heading to BBMS.

Students got a taste of 4 different subjects including Science, Home Economics, Music, Technology,
Geography, Art, PE and Fun Maths as well as sample the latest cuisine at the school dining facilities.
The girls also get to visit the Dunowen to sample the delicious delights on offer. This is generally the
first opportunity for students to step into the building for a “typical day” and learn how to transition
from one subject to another. This aids a smoother transition by helping pupils to become more
familiar with staff and the environment in the Post Primary School.

Feedback is always very positive, and a day anticipated by all in the school calendar each year.

Summer Transition Programme

BBMS ran a transition programme for five days over the summer of 2025. On average, 55 pupils
attended each day. Incoming Year 8 students were able to participate in teambuilding exercises,
learn about the core values and expectations of the school, participate with outside youth
organisations and meet key pastoral staff from both schools.

Greater Shankill Partnership host a Moving On programme each year in August. Incoming year 8
students from both school are invited to complete the programme in Spectrum Centre. 58 girls
attended the programme in August 2024. This programme was able to run for four days in August
2024. Incoming Year 8 students were able to participate in teambuilding exercises, go on a fun activity
day to BAC and once again meet key pastoral staff.

Transition Teachers

Transition teachers have been employed through the FSES programme at BBMS. Their role is to ease
the movement from primary to post primary school. An audit of need was completed with the
primary schools and from this, programmes were devised and delivered. This gave welcome support
to partner primary schools and enabled BBMS to identify the learning and emotional needs of the
young people at an earlier stage. The transition teachers have worked across 20+ partner primary
schools, in addition to teaching Year 8 students. In 2024-25, Primary schools within the local
community we able to avail of Music and PE lessons. Transition teachers visited the primary schools
to deliver these lessons.

BMSG Sports Festival

BMSG ran as Primary Sports Festival which was delivered to Primary 6 students from four local
primary schools, allowing students the opportunity to showcase their leadership and organisational
skills. The KS4 students took responsibility for planning and managing the festival as well as coaching
the activities during the event. The P6 pupils enjoyed a range of activities as well as the opportunity
to use our fabulous sports facilities. This year our special guest was Danielle McDowell Tuffey, Irish
FA Girls Elite Youth Academy Manager. She was delighted to come along to the Sports Festival to
present our certificates and to inspire the next generation of sports participants.

Nurture Provision at BBMS - REACH

The nurture group, introduced in the 2021-22 academic year, provides targeted support for the most
vulnerable Year 8 students at BBMS and plays a key role in easing their transition into post-primary
education. These students spent approximately 40% of their school day with the Pupil Support Team,
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focusing on the development of social, emotional, and academic skills to help them adjust to the
demands of secondary school life.

Students who participated in the nurture group during Year 8 are offered continued support into Year
9, albeit with reduced contact time. The overarching aim is to gradually taper this support as students’
progress through Key Stage 3, fostering independence and resilience by Year 10. Further details on
the nurture group’s impact and structure are outlined in the Pupil Engagement section of the report.

ACCESS Provision

In BMSG, transition support is also extended across Key Stage 3 for the students who need additional
transitional support. Specialist transition teachers teach in both Year 8 and Year 9. Access groups
were established to ease the transition for the most vulnerable students for whom the transfer
process would be the most psychologically damaging. This is a hybrid Primary to Post Primary model.
The table below shows the number of students who benefit from these arrangements and the
percentage of their timetable which is spent within an access environment in BMSG.

Year 8 Attendance Outcomes

Table 13:

Model Schools Year 8 Attendance

2007 2008 2009 2010 2011 2012 2013 2014 2015 2016 2017 2018 2019 2020 2021 2022 2023 2024 2025
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Source: Schools Own Data.

Year 8 attendance has steadily improved in both schools over the duration of the FSES programme.
This reflects the work done on transition by the FSES team and the schools. Year 8 students have
many positive and welcoming experiences of BMSG through contacts with primary schools and the
Greater Shankill Partnership Transition Programme.

A measure of the effectiveness of transition is Year 8 attendance.

The high level of engagement during transition years contributes to a high level of attendance in Year
8. Itis pleasing to note a continued positive trend in attendance post covid.
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Outcomes

BBMS Home Visits

BBMS places strong emphasis on supporting students during key transition periods,
particularly as they enter Year 8. Over the summer months, home visits are conducted based
on the student’s primary school, rather than geographical location. This approach helps staff
identify connections between students and address shared concerns, fostering a smoother
transition into post-primary education.

Parents are encouraged to inform the Learning Support Centre (LSC) of any Special
Educational Needs (SEN) concerns prior to September and to ensure all relevant
documentation is submitted. This enables timely planning and implementation of appropriate
support strategies for incoming pupils.

Home visits also serve as an important opportunity to identify welfare-related issues, such as
financial hardship or difficulties in obtaining school uniforms, allowing the school to respond
proactively.

For students with English as an Additional Language (EAL), separate home visits are arranged.
During these visits, translated documents are provided to parents, and staff assess the
student’s level of English proficiency. This helps determine whether interpreter support is
required and allows for an early evaluation of the student’s individual needs.

Transition Teachers

2 teachers provided a transition programme throughout the year to our feeder primary
schools in the areas of Music and PE.

P7 pupils are given the opportunity to attend school with their class and it begins the
familiarisation process with BBMS.

2-3 weeks of each subject are offered to the primary schools.

Establishes consistent connections between BBMS and feeder primary schools.

Facilitates good communication with staff in both schools.

Begins to prepare students for post primary education.

Nurture Provision — REACH

Home visits can indicate an initial potential candidate for REACH programme.

Form teachers are consulted and give names of boys who may be candidates for additional
support.

Follow through by observation in class in Maths and English over 2 months in Year 8.

Letters sent home to parents indicating that their child has been selected for REACH
programme and to come for info session. SLT teacher informs parents of the benefits of the
programme and how their son will be supported.

Parents’ consent for programme and are kept informed about progress.
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Nurture Provision — ACCESS

Letters sent home to parents indicating that their child has been selected for ACCESS
programme. Parents informed of the benefits of the programme and how their daughter will
be supported.

Home visits are carried out to each student who has been identified as a candidate for Access
Students are brought in over the summer to see their classroom and meet Key staff

Follow through by observation in class and in attainment data and PASS data

Parents’ consent for programme and are kept informed about progress.

Summer Scheme - BBMS

There was a total of 55 students who attended the programme.

Students benefited from building relationships with peers, and some staff.

Boys are given activities in school to help familiarise with the layout of departments, meet key
staff and learn about the expectations of the school.

Opportunity for staff to observe how boys will deal with transition when with other students
they don’t know.

Summer Transition Programme - BMSG

There was a total of 58 students who attended the programme.

Students benefited from building relationships with peers, and some staff.

Girls are given activities in school to help familiarise with the layout of departments, meet key
staff and learn about the expectations of the school.

Opportunity for staff to observe how girls will deal with transition when with other students
they don’t know.

Joint P7 Taster Day in December 2024

20 schools attended with approximately 320 students in attendance throughout the day.
This is always a very successful day and Primary School staff and students commented on how
enjoyable the whole day had been.

Pupils get to experience a “day in the life of the Model” and transition around 5 practical
classes such as PE, HE, Art and Technology.

P7 BBMS Fun Day in June

Parents find it really beneficial as they get to meet their son’s form teachers and see whois in
their class.

Staff get the opportunities to meet parents and introduce themselves and how school can
help.

Pastoral teams engage with parents to let them know how they can make contact with school
over the summer months regarding any concerns.

Parent Support Worker provides information to parents on what help is available.
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Year 8 June Welcome Seminar BMSG
e A Year 8 Seminar was held for incoming students and parents. This allowed them all the
chance to meet each other and their form tutors. Staff get the opportunities to meet parents

and introduce themselves and how school can help. Pastoral teams engage with parents to

let them know how they can make contact with school over the summer months regarding

any concerns. Key information is given to parents at this event.

Table 14: Source: DE/Schools Own Data.
Pupil Absence Data by Free School Meal Bands - September 2024 to June 2025 - Post Primary Schools - September to
June 2025 (Cumulative)

Year 8 Attendance Data

Pupil Absence Data by Free School Meal Bands Year 8
Post Primary Schools — September 2024 to June 2025 (Cumulative)
|Authorised as|Unauthorised
% % % of as % of Total
FSM % % |Authorised |Unauthorised [Total [Absence
Band Present [Absent |Absence Absence lAbsence % Regular (% At Risk |% Chronic
0.00 193.7% 6.3% [4.5% 1.8% 72.2% 27.8% 53.9% 27.3% 12.7% 6.1%
9.99
10.00 {913% [8.7% [5.1% 3.7% 58.2% 41.8% 38.5% 31.1% 19.9% 10.5%
19.99
20.00 -88.4% |11.6% [6.1% 5.5% 52.6% 47.4% 30.1% 27.9% 24.6% 17.3%
29.99
30.00 -86.7% |13.3% [6.2% 7.1% 46.6% 53.4% 29.5% 25.6% 23.8% 21.0%
39.99
40.00 -87.0% [13.0% [7.0% 6.1% 53.3% 46.7% 31.4% 22.8% 22.4% 23.5%
49.99
50.00+ [80.4% [19.6% [7.0% 12.7% 35.6% 64.4% 17.1% 19.1% 27.7% 36.1%
BBMS 89.1% (10.9% [6.4% 4.5% 38.97% [25.13% [20.51% [15.38%
BMSG 89% 11% .9% 2.1% 0.9% 19.1% 35.96% [25.62% [22.66% [15.76%
| | |

Table 14 demonstrates the favourable Year 8 attendance in comparison with DE overall absence tiers.
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While Attainment is not a FSES pillar, pupil outcomes provide key evidence of the success/impact of
the FSES programme.

Targets
1. To develop a ‘readiness to learn’ with those engaging in support strategies in 2024-25 in both
schools.
2. Atleast 80% of Year 12 students will attend Easter Revision in BBMS in 2024-25.
3. Percentage of students achieving 5 GCSES at A*- C and percentage achieving
that benchmark including Maths and English will increase.

Outcomes

BBMS

This year, there has been a pleasing improvement in overall GSCE performance in BBMS in terms of
those achieving 5 GCSEs A*-C. In the academic year, 24/25 BBMS saw an increase in 5 GCSEs A*-C
including English and Maths from 46% to 60% and A*-C grades from 91% to 86%, a slight decline of
5% on 23-24 figures.

The data below in Table 14 provides evidence of a significant improvement in BBMS students
achieving 5 GSCEs A*-C, 66% overall since the beginning of the FSES programme in 2006/07 and a
42% increase in achieving 5 GCSE’s A*-C including Maths and English. The increase in the overall
achievement with this year’s cohort is encouraging. CAT4 data predicted results at 41% of this cohort
would achieve 5A*-C grades, not including Maths and English. It should also be noted that this year
saw a return to pre covid assessment standards in exams and a much more rigorous marking
standard.

CAT4 data predicted 10.5% of students would achieve 5A*-C including Maths and English for this
cohort of students.

Given the dip in results in 23-24 it is extremely pleasing to note and recognise the hard work and
effort given by all during this academic year to provide an increase of 14% in 5 GCSE’s A*-C inc Maths
and English within one year.

BMSG
In 2024/25:

e 44% of Year 12 students achieved 5A*-C GCSE/L2 qualifications including English and Maths.
e 64% of Year 12 students achieved 5A*-C GCSE/L2 qualifications.
e 16% of students achieved 9+ A*-C FCSE/L2 qualifications

Although 2024/25 sees a dip in results from 2023/24 it is pleasing to report that results are higher
than that of prior to Covid-19. Year 12 PTE scores from the beginning of Year 12 predicted 49% of
students would achieve A*-C in English, achieved outcome was 70%, and although a dip in results
based on 2023-24 it is a 21% increase on predicted grades. Similarly, Maths predictions from PTM
were 26%, achieved outcome was 46% - a 20% increase on predicted grades.

It should also be noted that this year saw a return to pre covid assessment standards in exams and a
much more rigorous marking standard.
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BBMS 5+ GCSEs (A*-C) inc equivalents inc English and Maths — 2008/09 to 2024-25

Table 15:

BBMS -Percentage of Year 12 Pupils achieving 5 or more GCSEs (or
equivalent) at Grade A* - C including English and Maths

70
60
50
40
30
20
10

08/09 09/10 10/11 11/12 12/13 13/14 15/15 15/16 16/17 17/18 18/19 19/20 20/21 21/22 22/23 23/24 24/25

e BBMIS === N| Non Grammar (relevant FSM band) Male Av. e \| Non Grammar Males
Source: School Annual Examination Returns (SAER) data up to 2018/19; not published for 2019/20 and 2020/21 due to Covid-19 pandemic. Note:

compared against the average for NI Non Grammar Males as well as this cohort attending schools in the same FSME banding as BBMS (40%-49%
2012/13 +2013/14 and 50%+ from 2014/15 onwards).

BMSG 5+ GCSEs (A*-C) inc equivalents inc English and Maths - 2008/09 to 2024/25

Table 16:
BMSG -Percentage of Year 12 Pupils achieving 5 or more
GCSEs (or equivalent) at Grade A*-C including English and
190 Maths
100
v 59.1 61.1 5P 677 o’
60 404 S19 531 545 5 348 548 598 g7
5 411 406 42 31 : 44
40

16 231
185 21.6 <>
20

08/09 09/10 10/11 11/12 12/13 13/14 14/15 15/16 16/17 17/18 18/19 19/20 20/21 21/22 22/23 23/24 24/25
e BVISG === Non Grammar Female Ay === Non Grammar (relevant FSME banding) Female Av.
As reflected in Table 11, there has been an upward trend in BMSG students achieving 5 A*-C GCSE/L2

inc. English and Maths in the period from 2008/09 to 2022/23. The table shows a drop in 2024/25 but
the outcomes remain considerably higher than when FSES began in 2008/09.
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BBMS 5+ GCSEs (A*-C) inc equivalents - 2006/07 to 2024/25
Table 17:

BBMS -Percentage of Year 12 Pupils achieving 5 or more GCSEs
(or equivalent) at Grade A* - C

100
90
80
70
60
50
40
30
20
10

06/0707/0808/0909/1010/1111/1212/1313/1414/1515/1616/1717/1818/1919/2020/2121/2222/2323/2424/25
= BBMS = NI Non Grammar (relevant FSM Band) Male Av. = NI Non Grammar Males

Source: Summary of Annual Examination Results (SAER) data up to 2018/19; not published for 2019/20 and 2020/21 due to Covid-19 pandemic.
Note: compared against the average for NI Non Grammar Males as well as this cohort attending schools in the same FSME banding as BBMS (40%-
49% 2012/13 +2013/14 and 50%+ from 2014/15 onwards).

Table 18:

Belfast Model School for Girls FSME Pupils achieving 5 GCSEs A*-C (or equivalent)

0, ss3 894 %04 907 9.1 901

90 83 §§ 83

78.3
80 74.6 /

70 9.8 18— 5o

70 64

60 >7 54

50 43

39
40
20

10

2014/15 2015/16 2016/17 2017/18 2018/19 2019/20 2020/21 2021/22 2022/23 2023/24 2024/25

e BMISG == N| FSM AV === N| NON FSME AV

As reflected in Table 14, BMSG GSCE performance when considering the 5A*-C GCSE/L2 qualification
measure has improved significantly throughout the lifetime of the FSES programme. BMSG has seen
an increase in the number of Year 12 students achieving 5 or more GCSE/L2 qualifications at grades
A*-C from 2006-07 with a slight drop in 2024-25.
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FSME student GCSE performance vs non FSME

BBMS remains committed to addressing educational inequality, with a clear priority to close the
attainment gap between students entitled to Free School Meals (FSME) and their non-FSME peers.
Historically, FSME students have underperformed in external examinations compared to their
counterparts.

Since the introduction of the FSES programme, BBMS has seen a remarkable 70.4% improvement in
FSME attainment at GCSE level (5 A*-C grades). This progress reflects the school’s targeted
interventions and holistic support strategies.

While current comparative data for FSME students across Northern Ireland is limited, recent figures
from the Department of Education indicate that the attainment gap remains significant. In 2023/24,
only 52.5% of FSME students achieved five or more GCSEs including English and Maths, compared to
80.0% of non-FSME students, resulting in a 27.5 percentage point gap.

BBMS's progress in improving FSME outcomes stands out against this backdrop and highlights the
impact of sustained, school-led support in tackling educational disadvantage.

Table 19:
122 Belfast Boys' Model School FSME Pupils Achieving 5 A*-C
80
70
60
50
40
30
20 =—=@==BBMS =@=N| FSM AV NINON FSME AV
10
200 200 200 200 201 201 201 201 201 /201 201 201 201 201 202 202 22/223/224/2
6/07 7/08 8/09 9/10 0/11 1/12 2/13 3/14 4/15/5/16 6/17 7/18 8/19 9/20 0/21/1/22 3 4 5
=@==BBMS 129 10 13.4/38.1 40.9 48.2 69.2 67.8 44.2 68.1 62.6 65.8 76.182.95 88 84.8 74 | 89 83.3
=@=N| FSM AV 62.6 64.6 70 69.8 71.8 74.6 78.3
NI NON FSME AV 83.2 85.5 87.2 88.3 89.4 90.4 90.7

Source: School Annual Examination Returns (SAER) data up to 2018/19; not published for 2019/20 and 2020/21 due to Covid-19 pandemic.
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Table 20 - Belfast Boys’ Model School — Attainment of FSME versus non-FSME pupils

2018/19 2019/20 [2020/21 2021/22 | 2022/23 2023/24 2024/25
BBMS FSME 5+ | 76.1% 82.95% 88% 84.8% 74% 89% 80.3%
GCSEs (A*-C)
BBMS Non-FSME | 84% 85% 93% 94.1% 80% 91% 90.8%
5+ GCSEs (A*-C)
Gap 7.9% 2% 5% 9.3% 6% 2% 10.5%
BBMS FSME 5+ | 44.4% 54.5% 51% 49.3% 40% 32.1% 51.5%
GCSEs (A*-C) inc
English and
maths
BBMS Non-FSME | 62% 57% 71% 79.4% 69.4% 45% 67.1%
5+ GCSEs (A*-C)
inc English and
maths
Gap 17.6% 2.5% 20% 30.1% 29.4% 12.9% 15.6%
Table 21:
Belfast Boys'Model Schools FSME Pupils Achieving 5 GCSEs A*-C (or equivalent)
including English and Maths
90 796 80.2
80 os T3 756 781
70 66.7 )
60 5455 51 49 515
50
40
30
20
10
200 200 200 200 201 201 201 201 201 201 201 201 201 201 202 202 202 202 202
6/0 7/0 8/0 9/1 0/1 1/1 2/1 3/1 4/1 5/1 6/1 7/1 8/1 9/2 0/2 1/2 2/2 3/2 4/2
7 8 9 0 1 2 3 4 5 6 7 8 9 0 2 3 4 5
e BBMS 8 10 89 12.7 19.7 3.4 288 32.1 285 37.8 44 341 444 546 51 49 41 32 515
NI FSM AV 33.9 38.7 456 47 49.6 51.6 54.1
NI NON FSME AV 66.7 70.8 74.3 75.6 78.1 79.6 80.2

Source: School Annual Examination Returns (SAER) data up to 2018/19; not published for 2019/20 and 2020/21due to Covid-19 pandemic.

Table 21 demonstrates that since the beginning of the FSES programme there has been an overall
upward trend in the percentage of FSME students in BBMS attaining 5 GCSES A*-C including English
and Maths. Despite post covid results which have been disappointing, it is pleasing to see a renewed
upward trend in the results for this year. The large amount of support provided by BBMS through
Full Service for these students, has contributed to these results beginning to show improvement in
comparison to previous years.
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Table 22:
Number of students withdrawn from SAER Return 2024/25

BBMS GCSE Withdrawal from GCSE exam entry 2024/25

Number of Welfare Statemented Education Left Number  Number  of
Students Issue Student Other Than At School of students with
withdrawn schools System students | FSES

from GCSE (EOTAS) FSME interventions

exams 2024/25

16 35
(100%) (100%)

Source: Schools Own Data

BMSG GCSE Withdrawal from GCSE exam entry 2024/25

Table 23:

Number of Welfare Statemented EOTAS Health Issue Left School | Number Number of
Students Issue Student System of students with
withdrawn students FSES

from GCSE FSME interventions
exams

2024/25 32

34 (94.1%)

Source: Schools Own Data

BMSG 5+ GCSEs (A*-C) inc equivalents - 2006/07 to 2024/2025
Table 24:

Belfast Model School for Girls FSME Pupils achieving GCSE 5 A*-C (or
equivalent) including English and Maths

100 88.3 89.4 90.4 90.7

87.2 87.2
90

74.6 78 5
80 70 69.8 71.8 ' 71 71

70

60

50
40 34

30 24

20
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e BVISG ~ em====N| FSM Ay === N| NON FSME Av
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Source: Summary of Annual Examination Results (SAER) data up to 2018/19; not published for 2019/20, 2020/21, 2021/22 and 2022 /23. Note:
compared against the average for NI Non Grammar Females as well as this cohort attending schools in the same FSME band ing as BMSG (40%-49%
2012/13 +2013/14 and 50%+ from 2014/15 onwards).

Table 25:
Benchmarking Non Grammar Schools by FSM Quartiles
BMSG 5A*- C GCSE 2016-2025 INCL ENG & MATHS
80
70

60 / —
50 /\ \

40 /\V/
30 —
20
10
0
2016 2017 2018 2019 2020 2021 2022 2023 2024 2025
— GMS Lower Quartile Medium Quartile UpperQuartile

Source: School Development Planning and Target Setting (Post-Primary) Circular Number: 2020/10 Date of Issue: 22 September 2020

When we compare cohort performance versus similar schools according to FSM band, as reflected in
Table 12, where BMSG sits above the Medium Quartile in comparison to similar schools.

When comparing cohort performance versus similar schools according to FSM band, as reflected in
Table 12, BMSG sits below the Medium Upper Quartile in comparison to similar schools, with 64% of
students achieving 5 or more GCSE/L2 qualifications at grades A*-C in 2024-25.

Percentage of students returning to School in Year 13

One of the core objectives of the Full Service Extended Schools (FSES) programme is to raise student
aspirations across both schools. A key indicator of this progress is the number of students choosing
to return to Year 13 each year. Since the implementation of the FSES programme, there has been a
notable and sustained improvement in the number of students continuing into Senior School,
reflecting the positive impact of targeted support, mentoring, and engagement initiatives.
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Table 26:

Percentage of Pupils returning to Year 13

HBBMS
| H BMSG

20072008200920102011201220132014201520162017201820192020202120222023 20242025
EmBBMS 55 55 55 55 57 59 62 81 82 71 67 66 63 78 64 59 65 56 68
EBMSG 59 60 58 63 66 81 83 81 77 75 73 76 84 80 72 50 39 44 48
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Source: Schools own data

The following table provides a breakdown of what Year 13 students were returning to study in

2024/25.
Table 27: BBMS

Year

2024/25

Source: Schools own data

Table 28:BMSG

Year 13
2024/25

2024/25

Source: Schools own data

A Levels (or Level 3 equivalency)

Over the period of the FSES programme, examination performance in Year 14 has continued to
improve. A Level results compare favourably with other similar schools. The comparison below,
outlined in the following two tables, is against all Non-Grammar Schools in Northern Ireland as well
as Non-Grammar school performance by gender.
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Table 29:

BBMS- Percentage of Year 14 Pupils achieving 3 A*-C at A Level
(or equivalent)

e BBMIS e N| NOn Grammar NI Non Grammar Males

Source: Summary of Annual Examination Results (SAER) data up to 2018/19; not published for 2019/20 and 2020/21due to Covid-19 pandemic.

BBMS Comparative Data 2025 A Level Benchmarks
Table 30:
BBMS Boys
Whole Cohort (65) Non Grammar (Pre-covid)
3A*-C 81.3% 22.5%
3A* - E 96.6% 27%
BBMS Boys
FSME (22) FSME
3A*-C 72.3% 23.6%
3A* - E 95.4% 27.8%
7 BBMS SEN
SEN (All)
3A*-C 100% 16.7%
3A* - E 100% 19.6%

Source: School’s Own Data

Student Outcomes: GCE /L3 Year 14

Over the period of the FSES programme at BMSG, examination performance in Year 14 has continued
to improve. As Tables 21 & 22 illustrate, results compare favourably with similar schools in both
headline measures, sitting above the Medium Quartile when considering the 3A*-C GCE/L3
equivalent qualifications measure, and very close to the Medium when considering the 2A*-E GCE/L3
equivalent qualifications measure.

It is pleasing to note that the percentage of BMSG students achieving 3A*-C GCE/L3 equivalent
qualifications (54%) and the percentage of BMSG students achieving 2A*-E GCE/L3 equivalent
qualifications (98.6%).This is a positive increase on the 2023/24 results.
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Table 31:

Benchmarking Non Grammar Schools FSM Quartile
BMSG 2016-2025 A'LEVEL 3A*-C
90
80
70
60
50
40
30 /
20

10

2016 2017 2018 2019 2020 2021 2022 2023 2024 2025
e GMS === |ower Quartile === Medium Quartile UpperQuartile

Source: School Development Planning and Target Setting (Post-Primary) Circular Number: 2020/10 Date of Issue: 22 September 2020

Table 32:
Benchmarking Non Grammar Schools FSM Quartile
BMSG 2016-2025 A'LEVEL 2A*-E
105
100 I~

/y\ V4 ———

95 \h

4

90

85

80
2016 2017 2018 2019 2020 2021 2022 2023 2024 2025

s GV|S e | ower Quartile e Medium Quartile UpperQuartile

Source: School Development Planning and Target Setting (Post-Primary) Circular Number: 2020/10 Date of Issue: 22 September 2020
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Table 33:

Benchmarking Data FSME A Level 3A* -C

FSME BBMS Benchmarked A2 3A* -C

50
80
70
60
50
40
30
20
10
0
2019 2023 2024 2025
mBBMS 62.26 68.42 67.69 8136
3 A*-CBBMS FSME 42.86 81.82 68.75 7237
FSME NI NG M 479 493 483
NI NG M FSM Band 55.1 50.2 502
mBBMS  m3 A"-CBBMS FSME FSMENINGM = NINGM FSM Band

Table 34:

Benchmarking Data FSME A Level 2 A* -E

FSME BBMS Benchmarked A2 2 A* -E

a9
98
97
96
95
94
93
92 =
2019 2023 2024 2025
W BBMS 100 98,25 100 98.31
2 A*-EBBMS FSME 100 96.79 100 95.45
FSME NING M 95.2 96.5 9
NI NG M FSM Band 94.7 96.3 98.4
WBBMS W2A*-EBBMSFSME WFSMENINGM m NINGM FSMBand

A2 Level:
e A2 3A-C*:. BBMS improved from 67.7% in 2024 (above median) to 81.4% in 2025, placing the
school above the 95th percentile.
e A2 2A-E*: BBMS maintained 100% in 2024 (95th percentile) and 98.3% in 2025, dropping to
lower quartile on account of one pupil.
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Table 35:

Benchmarked BBMS NI NG FSM Band Peformance by Quartiles 2025

Benchmarked BBMS NI NG FSM Band Performance by Quartiles 2025

13 Schools in 50+ FSM Band Lischoclin S0 M and

100

90

80

70

60

50

40

30

20

10 I
0
A2 3A%-C A2 2A*-E GCSE 5 A*-Cindl. E+M GCSE 5 A*-C GCSE 5 A*-G 1+ GCSEs

m Lower Quartile 208 93.2 EL 68.9 96.5 100
= Median 50 98.6 40.5 86.4 98.1 100
Upper Quartile 77 100 53.7 912 985 100
95th Percentile 76.1 100 60 94.4 100 100
m BBMS 2025 8136 9831 59.86 8592 993 100

W Lower Quartile  m Median Upper Quartile 95th Percentile  m BBMS 2025 * from 2023!24 Benchmark'ng Data
{

Table 36:

FSME v NFSME Performance 2025

GCSE and A level FSME vs non FSME Gap

100
B0
60
40
20 I
. [ - = - 1 _ .
=20
A2 3A*-C A2 3A%-E A2 2A%-C A2 2A*-E GCSE 5 A*-Cincl. E+M GCSE 5 A*-C GCSE 5 A*-G
ENINGM FSME 483 BO.B 737 95.5 403 763 96
B NINGM non FSME 55.4 B6.6 B80.6 97.2 616 85.2 985
NI NG Male Gap 71 58 69 17 213 83 25
BBMS FSME 7273 95.45 86.36 95.45 5152 803 100
= BBMS Non FSM 86.5 97.3 89.2 94.6 67.1 908 98.7
= BBMS Gap 1377 185 284 -0.85 15.58 105 -13
mNI NG M FSME = NI NGM non FSME NI NG Male Gap BBMS FSME = BBMS Non FSM = BBMS Gap
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Table 37:

A2 and GCSE SEN Stage 3 Benchmarked Performance 2025 Data

A2 and GCSE SEN Benchmarked Performance 2025

100.0
90.0
80.0
70.0
60.0
50.0
40.0
300
200
- I I I
o0 At 5 GCSEs A*-C
3+ Alevels A*-C 3+ A-levels A*-E 2+ A-levels A*-E At least 5 GCSEs As.c | At IRSISGOSESAC | ) i 5 GesEs A%
incl. English and maths
NI At t Stage 3 % 118 163 18.8 714 319 84.1 b
amnment stage 25 = . - Group Pl Cohort
BBMS- ALL Stage 3 100 100 100 88.24 52.94 88.24 8Y14 Stage 3 7Y14 Stage3
BBMS Pl Cahort - Stage 3 not WD from SAER 100 100 100 100 8333 100 17Y12Stage3 6Y12 Stage 3
m NI Attainment Stage 3 % BBMS- ALL Stage 3 BBMS Pl Cohort - Stage 3 not WD from SAER

*data from Qualifications and
Destinations of Leavers 2024

Overall Performance

e BBMS A2 A*-C demonstrates strong and improving post-16 outcomes.

e GCSE performance is solid, with notable gains in English & Maths inclusion.

¢ The school consistently performs at or above the upper quartile in significant categories for
meaningful progression.

¢ Students who progress through to Senior School are provided with a range of options at the
end of their 2 years of study. The following graphs provide information on where the cohort
of 24-25 have progressed to once completing 14 years of education.
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Leavers Destinations/BMSG Post 16 Returners

One of the key objectives of the FSES programme is to raise the aspirations of the students. A key
indicator of this is the number of students who return to study at Post 16 in school or elsewhere.

Improved CEAIG provision and arrangements at KS4 and KS5 has resulted in a broader range of
pathways being taken up by students leaving school.

Leavers Destinations 2020 — 25

Students who progress through to Senior School are provided with a range of options at the end of
their 2 years of study. The following graphs provide information on where the cohort of 24-25 have
progressed to once completing 14 years of education.

Overview of school leavers data 2020-25

Table 38:
BMSG BMSG
BMSG HE BMSG FE Employment Jobskills/Training BMSG Other
2019/20 20 29.2 17.5 16.7 16.7
2020/21 12.8 23.4 28.4 20.6 14.9
2021/22 23.4 11.2 13.8 37.8 13.8
2022/23 20.9 3.6 17.9 39.3 18.4
2023/24 16.5 39.5 18.5 8.5 17
2024/25 18.6 30.9 10.1 27.7 12.8

Overview of school leavers data 2020-25.

Table 39:
|BBMS HE  |BBMS FE |BBMS Employment |BBMS Jobskills/Trainin{BBMS Other
2019-20 28.5 20.4 20.4 29.2 1.5
2020-21 22.7 21.7 13.9 40 16
2021-22 22 22 17 36 2
2022-23 21 31 9 33 6
2023-24 20 28 15 34 3
2024-25 21.4 20.8 19.6 31.1 7.1
NI DATA 2022-23 14.3 39.2 15.7 24.4 6.5
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Leavers Destinations 2019 — 25

« BMSG
Table 40:
BMSG Leavers 2019-2025
45
40
35
30
25
20
15
10
. 0 I I
0
2019/20 2020/21 2021/22 2022/23 2023/24 2024/25
H BMSG HE 20 12.8 23.4 20.9 16.5 18.6
B BMSG FE 29.2 23.4 11.2 3.6 39.5 30.9
B BMSG Employment 17.5 28.4 13.8 17.9 18.5 10.1
1 BMSG Jobskills/Training 16.7 20.6 37.8 39.3 8.5 27.7
M BMSG Other 16.7 14.9 13.8 18.4 17 12.8
Table 41:
BMSG HE 2019-2025
40
35
30
25
20
15
10
5
2019/20 2020/21 2021/22 2022/23 2023/24 2024/25
B BMSG HE 20 12.8 23.4 20.9 16.5 18.6
B NG Females HE 34.1 35 30 29 27.9

B BMSG HE M NG Females HE

The number of students entering HE has increased by 2.1% on 2023/2024.

Page 57



Table 42:

BMSG FE 2019-2025

2019/20 2020/21 2021/22 2022/23 2023/24 2024/25
B BMSG FE 29.2 234 11.2 3.6 39.5 30.9
B NG Females FE 39.8 39 38.9 41.6 43.1

50
45
4
3
3

2R NN
o U O L1 © 1 O

The number of students entering FE has decreased for 2024/25 compared to 2023/24, however, it is still the
second highest number compared to the past 6 years.

Table 43:
BMSG HE & FE 2019-2025
50
45
40
35
30
25
20
15
10
5 I
0 [ |
2019/20 2020/21 2021/22 2022/23 2023/24 2024/25
® BMSG HE 20 12.8 23.4 20.9 16.5 18.6
B NG Females HE 34.1 35 30 29 27.9
B BMSG FE 29.2 234 11.2 3.6 39.5 30.9
= NG Females FE 39.8 39 38.9 41.6 43.1

The number of students entering into HE has increased by 2.1% for 2024/25 compared to 2023/24.
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Table 44:

BMSG Employment 2019-2015

30

25

20

15

10

2019/20 2020/21 2021/22 2022/23 2023/24 2024/25

W BMSG Employment 17.5 28.4 13.8 17.9 18.5 10.1
B NG Females Employment 11.2 13.5 17.4 14.1 14.2

The number of students entering into employment has decreased to 10.1% in 2024/25, however, this
is due to the increase of students entering into Apprenticeships and Higher Education.

Table 45:
BMSG Jobskills, Training & Apprenticeships 2019-2025

45

40

35

30

25

20

15

10

i in I 1 1l

0 2019/20 2020/21 2021/22 2022/23 2023/24 2024/25
B BMSG Jobskills/Training 16.7 20.6 37.8 39.3 8.5 27.7
B NG Females Jobskills/Training 7.3 7.3 7.7 9.2 10.1

We are pleased to see the percentage of students entering into Jobskills/Training and Apprenticeships
has risen to 27.7% in 2024/25 from 8.5% in 2023/24.
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Table 46:

BMSG Other 2019-2025

20
18
16
14
12
10
8
6
4
2
0 2019/20 2020/21 2021/22 2022/23 2023/24 2024/25
B BMSG Other 16.7 14.9 13.8 18.4 17 12.8
B NG Females Other 7.5 5.2 6.1 6.2 4.7

The percentage of girls categorised as other has fallen to its lowest point in 6 years of 12.8%.

Leavers Destinations 2013 — 25

« BBMS
Table 47:
BBMS Leavers, 20192025
as
40
35
30
25
20
15
10
5 I I
0 [ [ [ | |
20159-20 2020-21 2021-22 2022-23 2023-24 2024-25
m BBEMS HE 285 227 22 21 20 213
mEBMS FE 204 217 22 31 28 213
m BBMS Employment 204 13.9 17 9 15 13.7
m BBMS Jobskills/Training/Apprenticeship 282 40 36 33 34 317
m EBMS Other 15 16 2 (-3 3 &

m BEMS HE mBBMS FE m BBEMS Employment m BBMS Jobskills/Training/Apprenticeship m BEMS Other
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Table 48:

BBMS HE, 2013-25

2013-14 2014-15 2015-16 2016-17 2017-18 2018-19 2019-20 2020-21 2021-22 2022-23 2023-24 2024-25
B BBMS HE 30.4 18 21.1 27.8 30.2 21.8 28.5 22.7 22 21 20 213
B NG Males HE  36.5 34.7 17.5 21.7 15.8 144 18.2 17.1 15.8 14.3 13.7

40

35

30

2

[65]

2

o

1

(%]

1

o

(%]

o

EBBMSHE ® NG Males HE

Increase in those going to HE by 1.3%

6.3% higher than NI NG average in 2023-24

Boys seeing the value of a degree for long-term career prospects
1 boy was successful in HLA in Law with A&O Sherman
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Table 49:

BBMS FE, 2013-25

2013-14 2014-15 2015-16 2016-17 2017-18 2018-19 2019-20 2020-21 2021-22 2022-23 2023-24 2024-25
HBBMS FE 22.6 26 42.2 21 115 28.9 204 21.7 22 31 28 21.3
B NG Males FE|  35.8 373 443 45 42.6 42.8 40.2 37.2 36.5 39.2 38.1

50

45

4

o

3

v

3

o

2

[0,

2

o

1

6]

1

o

[O,]

o

B BBMS FE ™ NG Males FE

e Decreased from 28% to 21.3% - higher % of pupils going to HE & employment

e Higher number of boys choose this option in 2023-24 compared to 2024-25 as they chose
Foundation Degrees at university as were not offered first choice in university (offered same
course at UU but Derry campus) - this year (2025) these boys got the university choice at UU.
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Table 50:

50
45
4

o

3

wv

3

o

2

[€,]

2

o

1

wv

1

o v O

BBMS HE & FE, 2013-25

2013-14 2014-15 2015-16 2016-17 2017-18 2018-19 2019-20 2020-21 2021-22/2022-23 2023-24 2024-25

H BBMS HE 304 18
B NG Males HE| 36.5 347
m BBMS FE 22.6 26
= NG Males FE = 35.8 373

21.1 27.8 30.2 21.8 28.5 22.7 22 21 20 213
17.5 21.7 15.8 14.4 18.2 17.1 15.8 14.3 13.7
42.2 21 11.5 28.9 20.4 21.7 22 31 28 213
443 45 42.6 42.8 40.2 37.2 36.5 39.2 38.1

EMBBMSHE ™ NG Males HE ®mBBMSFE = NG Males FE

Table 51:
25
20
15
10
| II
0
2013-
14
B BBMS Employment 5.4

B NG Males Employment 7.4

BBMS Employment, 2013-25

2014- 2015- 2016-  2017- 2018- 2019-  2020- 2021- 2022-  2023- 2024-

15 16 17 18 19 20 21 22 23 24 25
12 8.3 13 153 118 204 139 17 9 15 19.7
9.3 116 139 142 148 136 162 16.7 157 159

B BBMS Employment B NG Males Employment

. Increase from 15% to 19.7%
. Number of pupils choosing this option due to costs associated with HE/FE
. Examples of employment include — Dental technician with the Belfast Trust, RAF, Marines
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Table 52:

BBMS Jobskills, Training & Apprenticeships, 2013-25

45

2013-14 2014-15 2015-16 2016-17/2017-18 2018-19 2019-20 2020-21 2021-22 2022-23/2023-24 2024-25
B BBMS Training 314 38 15.7 38.3 36.8 28.4 29.2 40 37 33 34 31.7
B NG Males Training | 14.5 135 21 15.7 21.7 22.1 21.7 24 25.7 24.4 26.6

40

3

[¥,]

3

o

2

v

2

o

1

[65]

1

o

[63]

o

W BBMS Training B NG Males Training

. Decreased from 34% to 31.7%
. More boys are choosing other options now such as employment or L2 or L3 courses.
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Table 53:

BBMS Other, 2013-25

9
8
7
6
5
4
3
2
0
2013-14 2014-15 2015-16 2016-17 2017-18 2018-19 2019-20 2020-21 2021-22 2022-23 2023-24 2024-25
m BBMS Other 4.6 8 27 12 0 17 15 16 2 6 3 6
B NG Males Other 5.8 5.2 5.6 3.7 5.7 35 2.4 5.5 2 6.5 5.7
B BBMS Other B NG Males Other
. Increased from 3% to 6%, only 1 boy is Unknown -
. Higher number of boys with elective home education (2 in Year 12)
. Long-term sick (2 in Yr12/2 in Yr13) - mental health/anxiety reasons given by parent
. Only 1 boy who is UNKNOWN — has not been in school since Yr10
. 1 boy has emigrated to Australia
. 2 boys other schools — 1 Yr12 & 1Yr — both to Grammar schools
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Value Added
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BMSG

Year 12 Cohort Study 2024/2025

When the baseline data of GL benchmarked stanines, collated on entry to KS4 is compared against
actual GSCE outcomes, it is evident that considerable progress has been made at KS4 within English
and Maths as core gateway subjects with the 2024-25 Year 12 cohort. See Table 25.

Table 54:
2024-25 | %STANINES & ABOVE | % STANINE4 & ABOVE | ACTUAL %
(On Entry KS4) (On Entry KS4) GCSE
Year 12 GRADE A*-C
English |32% 60% 70%
Maths 35% 67% 45%
Table 55:

80%
70%
60%
50%
40%
30%
20%
10%

0%

% STANINE 5 & ABOVE

PTE PTM with GCSE Results

% STANINE 4 & ABOVE
(On Entry KS4) (On Entry KS4)

M English M Maths

Source: Schools own GL data (PTE/PTM assessments). Stanines in BMSG assessed at end of Year 10.

ACTUAL % GCSE Grade
A*-C

Many of the students who avail of FSES support are within this cohort and are amongst the most
vulnerable students in school.
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KS3 Cohort Case Study
GL data can be used to assess levels of student in-year progress within English and Maths. See Table

26
Table 56:
% of students making ....... English Maths
(measured (measured
using GL PTE) | using GL PTM)
Year 8 2024/25 Expected/Higher than expected/Much
In Year Progress higher than expected levels of | 67% 52%
progress
Year 9 2024/25 Expected/Higher than expected/Much
In Year Progress higher than expected levels of | 74% 69%
progress
Year 10 2024/25 Expected/Higher than expected/Much
In Year Progress higher than expected levels of | 64% 77%
progress

Source: Schools own GL data (PTE/PTM assessments).

BMSG

Table 57:
% achieving 5A*-C | % achieving 5or | % achieving 5 | % achieving 5
at GCSE Including | more GCSEs at | or more GCSEs | or more GCSEs
Maths and English | grades A* - C at 5A*-E at A*-G

All Year 12 | 44% 64% 86% 94%

(155)

FSES Cohort | 43% 77% 91% 94%

(35)

CAT 4 FSES | 29% 80% 89% 89%

Cohort (35)

Table 58:

m Predicted result m F5ES Cohort Achievement

o
0 ~
~
[s2)
<

CAT 4 PREDICTIVE DATA 5A*-C INC CAT 4 PREDICTIVE DATA 5A*-C
E&M

29
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As noted above, the FSES cohort performed higher than predicted from their CAT4 data when looking
at including English and Maths. This is testament to the support offered to these students in terms
of pastoral and academic support. Many of these students have experienced difficulties in terms of
attendance, mental health or needed behaviour support in their school career. On reflection more
targeted support will be made available to ensure other subjects receive the same level of
intervention as Maths and English to ensure all achieve their full quota of qualifications.

Predicted GSCE results vs actual results.

Year 12 Cohort Study 2024/25

Of the Year 12 students in 2024/25, 27% in BBMS had significant FSES intervention from Year 11-12.
These interventions have included counselling or mentoring, Parental Support Worker involvement
regarding attendance or parental support. Many of these students faced mental health issues, family
break ups or school anxiety. Many of these issues were preventing the students in this cohort from
attending school or properly accessing the curriculum. The ability of FSES to put in place immediate
support for students and families allowed these students to complete their education and achieve
good GCSE results.

The achievements of the FSES cohort against the overall Y12 cohort, baseline assessments at Year 11,
and predicted GCSE results are set out in the following Tables.

Table 59: BBMS

% achieving 5A*-C | % achieving 5 or | % achieving 5 | % achieving 5
at GCSE Including | more GCSEs at | or more GCSEs | or more GCSEs
Maths and English | grades A* - C at 5A*-E at A*-G

All Year 12| 60% 86% 96% 100%

(142)

FSES Cohort | 34% 74% 84% 95%

(38)

CAT 4 FSES | 7.9% 18.4% n/a n/a

Cohort

Source: Schools Own Data.

As noted above, the FSES cohort performed higher than predicted from their CAT4 data. This is
testament to the support offered to these students in terms of pastoral and academic support. Many
of these students have experienced difficulties in terms of attendance, mental health or needed
behaviour support in their school career.

However, it is pleasing to note that the gap between the FSES cohort and year group gaining 5A*-C
including Maths and English has narrowed from previous years. It must also be noted that there are
a larger number of FSES cohort students this year in comparison to other years.
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Predicted GSCE results vs actual results for FSES Cohort 2024-25 — CAT 4 assessments.

Table 60: BBMS

M Predicted result ~ ® FSES Cohort Achievement

74

e
o]
—

CAT 4 PREDICTIVE DATA 5A*-C INC E&M CAT 4 PREDICTIVE DATA 5A*-C

N
~

Source: Schools own data (Cat 4 Assessments conducted in Year 11).

As highlighted above, BBMS have added value to the overall GCSE performance. Table 24 shows that
55.6% more students in the BBMS FSES cohort achieved 5 GCSEs A*-C than predicted. When including
English and Maths, the improvement was 26.1%
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Annex A - Qualitative Case Studies

BBMS Case Study 2025

Pupil A joined Belfast Boys’ Model School in September 2020. Given his SEN needs, he was allocated
a place in the Access class of year 8. There were initially a number of concerns over his behaviour
and if the school was able to meet his complex needs. However, he was consistent in his academic
efforts and achieved average grades throughout his time in Key Stage 3.

Throughout Key Stage 3 he had significant input from a number of FSES services to help support him
in school.

His CAT 4 data, tested at the start of Year 11, predicted that he would have a 45% chance of getting
5 A* - C grades in his GCSE’s including Maths and English.

In Year 12 he continued with support and achieved 100% pass rate in all of his GCSE’s grade A* - C.
He achieved 9 GCSE’s grade A-C with a C in his English, C* in his Maths. He also gained the highest
maths result for the cohort in 24-25.

The support he has been able to avail of through FSES counselling has given him the opportunity to
achieve and allowed him to return to Sixth Form where he is currently studying Double Award Public

Services and ICT.

BMSG — CASE STUDY 2024-2025

Student A came to Belfast Model School for Girls in September 2019. During the primary school
information gathering there were learning concerns noted about this student and, indeed, it was felt
she would struggle with the transition as although she appeared outgoing she suffered from anxiety.

Student A came to BMSG and was placed in the Access class, she settled well, enjoying her first three
year in BMSG. During her time in Key Stage 4 however, things changed for this student. Her father
became involved in criminal activity and she found herself to be under a lot of stress due to this. She
found this situation difficult to deal with and she was offered support through counselling and
mentoring to help her through this time.

With the help of the supports put in place and her homelife experiences, she decided she really
wanted to secure a future for herself. She worked with great enthusiasm in Year 11 and 12 and
attended GMS Nightclub every week, availing of all English and Maths intervention support also. She
also had drop-in sessions with a mentor when she became overwhelmed with her studies.

In her GCSE examinations she achieved BBBBB, C* C. She has recently completed Post 16 study,
leaving with CCE and has progressed to Higher Education.
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The 2024/25 Full Service Extended Schools (FSES) Annual Report highlights the significant progress
made across both Belfast Model School for Girls and Belfast Boys” Model School in addressing the

complex and evolving needs of their pupils and families. Through targeted interventions and

strategic partnerships, both schools have continued to deliver impactful support across all five FSES
pillars—Pupil Engagement, Parental Engagement, Community Engagement, Health and Wellbeing,

and Transition.

Key outcomes this year include:

¢ Improved pupil attainment, with notable increases in GCSE and A Level results, particularly

among students receiving FSES support.

e Enhanced attendance strategies, which have led to steady improvements in school

attendance despite ongoing post-pandemic challenges.

¢ Expanded mental health and wellbeing provision, with counselling and mentoring services

now reaching a greater number of students than ever before.

¢ Strengthened parental and community engagement, evidenced by increased participation in

support programmes, home visits, and collaborative initiatives.

¢ Successful transition programmes, which have ensured that incoming Year 8 pupils are well-
prepared and supported, contributing to strong attendance and engagement from the outset.

The data and case studies presented in this report underscore the critical role that FSES funding plays

in enabling both schools to respond flexibly and effectively to the needs of their communities.

Inareas

marked by high deprivation and social disadvantage, this funding continues to be a lifeline—allowing

for early intervention, tailored support, and the creation of inclusive learning environments.

Looking ahead to 2025/26, both schools remain committed to deepening collaboration and

innovation. Planned joint initiatives include:

e The launch of ashared FSES website to streamline referrals and provide accessible

community support information.

e Ajoint pupil and community engagement eventin June, aimed at strengthening local

partnerships.

e Acombined attendance data initiative, focusing on family-level engagement across both

schools.

As Principals, we reaffirm our dedication to nurturing the academic, emotional, and social

development of every student. With continued support from the Department of Education,

we will

build on this year’s successes and strive to ensure that every young person in our care is empowered

to thrive.
[ Lj’ P
/
Mary Montgomery Paul Perry
Principal, Belfast Boys’ Model School Principal, Belfast Model School for Girls

Page 72



	Annual Report 2024/25
	Annual Report 2024/25 (1)
	Principals’ Introduction
	Context
	Free School Meal Entitlement
	Since the introduction of Full Service Schools in 2006, both institutions have witnessed a significant increase in Free School Meal Entitlement (FSME), highlighting the growing economic pressures faced by students and their families. As illustrated in...
	Special Educational Needs

	Pillar - Pupil Engagement
	Pillar - Attendance
	Parent Support Officer

	Parenting NI continued the work they commenced last year with the parents and one of our counsellors held aromatherapy sessions for parents.
	Parents continued to support and help out with the uniform drive and also attend support link sessions down at Streetbeat every Tuesday evening.  They participate in yoga classes and have had training on how to promote positive behaviour with their so...
	Pillar –
	Community Engagement
	Pillar - Health
	Pillar - Transition
	Year 8 Attendance Outcomes

	Attainment
	BBMS 5+ GCSEs (A*-C) inc equivalents inc English and Maths – 2008/09 to 2024-25
	BMSG 5+ GCSEs (A*-C) inc equivalents inc English and Maths - 2008/09 to 2024/25
	BBMS 5+ GCSEs (A*-C) inc equivalents - 2006/07 to 2024/25
	FSME student GCSE performance vs non FSME
	Number of students withdrawn from SAER Return 2024/25
	BMSG 5+ GCSEs (A*-C) inc equivalents - 2006/07 to 2024/2025
	Percentage of students returning to School in Year 13
	A Levels (or Level 3 equivalency)

	Value Added
	BMSG
	Year 12 Cohort Study 2024/2025

	KS3 Cohort Case Study
	Predicted GSCE results vs actual results.
	Year 12 Cohort Study 2024/25

	However, it is pleasing to note that the gap between the FSES cohort and year group gaining 5A*-C including Maths and English has narrowed from previous years.  It must also be noted that there are a larger number of FSES cohort students this year in ...
	Predicted GSCE results vs actual results for FSES Cohort 2024-25 – CAT 4 assessments.

	Annexes
	Annex A - Qualitative Case Studies

	Conclusion

